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Essentials Course


Unit Plan Template    
	Unit Author

	First and Last Name 
	Heather Berger

	School District
	Malden R-1 School District

	School Name
	Malden High School

	School City, State
	Malden, MO

	Unit Overview

	Unit Title

	The Outsiders

	Unit Summary

	Students will use the novel The Outsiders to further their understanding of both written material and the world around them, while encouraging the enjoyment of reading.  They will utilize a variety of reading/literature skills before, during, and after reading to promote inferring, predicting, comparing/contrasting, and other literary skills/concepts.   

	Subject Area

	Language Arts or Reading

	Grade Level  

	Grade 8

	Approximate Time Needed 

	Five-Six Weeks 

	Unit Foundation

	Habits of Learning Taxonomy

	· Creating, imagining, and innovating
· Listening to others with understanding and empathy
· Striving for accuracy and precision
· Thinking and communicating with clarity and precision

	Targeted Content Standards and Benchmarks 

	NETS Standards

1. Creativity and Innovation 

  Students demonstrate creative thinking, construct knowledge, and develop innovative products and 

  processes using technology. Students create original works as a means of personal or group  

  expression.          
2. Communication and Collaboration 

  Students use digital media and environments to communicate and work collaboratively, including at   

  a distance, to support individual learning and contribute to the learning of others. Students
a. interact, collaborate, and publish with peers, employing digital environments and 
    media. 

b. communicate information and ideas effectively, using a variety of media and formats. 

                c. contribute to project teams to produce original works or solve problems.
3. Research and Information Fluency 
  Students apply digital tools to gather, evaluate, and use information. Students
                 a. plan strategies to guide inquiry. 

                 b. locate, organize, analyze, evaluate, synthesize, and ethically use information from a        

                     variety of sources and media. 

Missouri 8th-grade Communication Arts GLEs
R1D – Read grade-level instructional text for accuracy

R1F – Apply pre-reading strategies to aid comprehension:

a. access prior knowledge 

b. preview
R1G – During reading, utilize strategies to

a. self-monitor comprehension

b. question the text

c. infer
d. paraphrase

R1H – Apply post-reading skills to demonstrate comprehension of text:

a. answer basic comprehension questions

b. identify and explain the relationship between main ideas and supporting details
d.  reflect

e.  draw conclusions

f.  analyze
R1I – Compare, contrast, and analyze connections:
a. text to self (text ideas and own experiences)

R2C – Use details from text to

b.  analyze point of view

e.  interpret behaviors, motives, and consequences of characters’ actions

f.  evaluate problem-solving processes of characters

g.  evaluate effectiveness of solutions

h.  make inferences   
W3B – Select and use an appropriate method for note-taking

	Student Objectives/Learning Outcomes

	· Conduct research and organize into appropriate formats
· Justify opinions/positions with relevant information 
· Comprehend and evaluate events of a story

	Curriculum-Framing Questions

	
	Essential Question 
	Can a single person’s choices change the course of history?  


	
	Unit Questions
	What choices have the Greasers made that affect their reputations?  Which ones have the greatest affect?

How can choices made to help people cause negative outcomes?  

What events happen in The Outsiders that are the direct result of individual choices?  


	
	Content Questions
	Dally chooses to be a “thug” at the drive-in.  How does that choice label him and all Greasers?
How is Ponyboy affected by Johnny’s choice to kill a Soc?
When Dally chooses to help Ponyboy and Johnny, what events are set in motion?
How does Darry’s “parenting” influence Ponyboy’s choices?
How does choosing to save the kids from the burning church impact all the Greasers?
Does Dally’s choice to commit “suicide by cop” match his tough persona?  What is the cause of this disconnect?  

	Assessment Plan

	Assessment Timeline

	Before project work begins
Students work on projects and complete tasks

After project work is 
completed

· Complete research activity about S. E. Hinton (assess-ment – Bio-Cube) 
LCS: think-ing and communi-cating with clarity and precision
· Participate in class discussion designed to spark thought/debate about teens and society. (assessment – teacher observation)
LCS: thinking and communicating with clarity and precision; listening to others with understanding and empathy
· While reading story, utilize class discussions, Post-It notes, and on-line journal entries to track student reaction to story events, character choices, etc. (assessment – scoring guides) 
LCS: thinking and communicating with clarity and precision; listening to others with understanding and empathy
· After every two-four chapters, assess knowledge through on-line quizzes, worksheets, etc.
LCS: striving for accuracy and precision
· After completing the novel, assess knowledge through a comprehen-sive on-line test consisting of a variety of questions
LCS: striving for accuracy and precision
· Create PowerPoint reflecting teen 
violence in today’s  society (assessment – PowerPoint)

LCS:  thinking and communicating with clarity and precision; creating,

imagining,

and

innovating



	Assessment Summary

	Assessments will take many forms – classroom discussions, on-line journal entries, Post-It notes, worksheets, quizzes, bio-cubes, PowerPoints, etc.  There will also be a comprehensive test.  

	Unit Details

	Prerequisite Skills

	Students need to be able to read grade-level text and make inferences and predictions.  They should also be able to compare/contrast what characters do to what people do in “real-life” situations.  They also need to be able to use a computer, access the Internet, and conduct basic research.  They also need to be able to express themselves orally and in writing.

	Instructional Procedures

	Day 1 (55 minutes)

· (Prior to this day, the teacher should have created an Edmodo account for the class and familiarized himself/herself with the site’s features.)  

· Introduce students to Edmodo and have them join the class previously created.  (This would be a good time to give students an opportunity to personalize their accounts - they can pick profile pictures, practice sending comments, etc. – and familiarize themselves with the site’s features.)
· Before students respond to questions about the story, create both good and bad responses/comments and post them on Edmodo.  After examining the teacher’s attempts, students should explain through class discussion what makes for a good/bad response/comment.  Explain how this is called meaningful dialogue and why it’s important and what it’s designed to accomplish.
· After the discussion, have students respond to the questions “What defines a person as good/bad?  Why do you think this is?” After answering the questions, students need to meaningfully comment on at least one other student’s answer. 
· Use the students’ journal entries and The Outsiders PowerPoint (this resource can be accessed via a link at www.hberger.weebly.com under the Teachers tab) as jumping-off points for a class discussion about society and teens.  (To make for a more engaging discussion, I labeled the corners of my room “Strongly Agree,” “Agree,” “Disagree,” and “Strongly Disagree.”  After seeing the topic, I had students stand at the sign that best represented their feelings about it.  I would give the students a couple of minutes to discuss the topic among themselves.  Then, I had the class come together to discuss/debate the topics.  It is very easy for students to get off-topic or snarky with their opinions, so the teacher HAS to keep things on a mature level.)  
· As a “Ticket out of Class” (TOOC), have students write a 3-5 sentence paragraph explaining how they think people would define them (“good” or “bad”) and why.
Day 2 (55 minutes)

· (If necessary, the teacher might want to start by reviewing yesterday’s journal entries/comments with the class to show whether they fit the definition of “meaningful.”)

· Begin with an Edmodo journal entry that utilizes yesterday’s TOOC or the most controversial and/or most debated topic from yesterday’s discussion.  (Example – “With yesterday’s TOOC, most people said others would describe them as bad.  Why do you think people are so quick to judge themselves negatively?”)
· Complete the PowerPoint/”Agree-Disagree” activity from yesterday.

· As a TOOC, have students nominate a fellow student for DISCUSSION KING/QUEEN, including one concrete reason why he/she is most deserving.  They should consider everything – Edmodo entries, class discussions, etc.  (The teacher could have some kind of reward for the DISCUSSION KING/QUEEN.  This could be a homework pass, candy bar, etc.)  

Day 3 (55 minutes)

· Begin with an Edmodo journal entry answering the question “How can a person’s words be powerful?”

· Discuss times when people’s words (specifically teens’) are powerful and/or have an effect on people.  Have students think big – national/international stage – and small – daily life, hallways at school, etc.
· Begin Bio-Cube activity for S. E. Hinton; scoring guide can be accessed at www.hberger.weebly.com.  [Depending on the size of the class/ability levels of students, this could be done either individually or with partners; if using partners, have a creative way to choose them (match songs/singers or superheroes/villains).] 

· As a TOOC, have students write down one “fascinating” fact they learned about S. E. Hinton during their research.  Be sure to make students explain WHY the fact is “fascinating.”
Day 4-5 (55 minutes each)

· Continue Bio-Cube activity

Day 6 (55 minutes)
· Present Bio-Cubes (The cubes can be printed on sturdy paper that allows for actual creation of the cubes.  This “presentation” could be handled with a Stay-and-Stray activity, allowing three-five minutes per presentation.)
Day 7 (55 minutes)
· Begin with an Edmodo journal entry responding to the following – “Most schools have ‘cliques’ - groups of people who hang together because of something they have in common. What are some of the cliques we have at school? What do they have in common? What makes them different from one another? How important do you think it is to belong to a clique? How would you react if someone in your clique was being mean to someone else because the other person didn't fit in your clique?”  If time allows, have students respond to at least one other student’s post.
· (When distributing the books, give each student two or three Post-It Notes.  These will be used to keep track of information while reading the first couple chapters of the story. The teacher will need to decide how often these notes should be collected and graded.  Scoring guide for Post-It Notes and on-line journal entries can be accessed at www.hberger.weebly.com.)
· Listen to chapter 1 of The Outsiders (Use the Post-It Note system to have students judge Ponyboy as a narrator.  Is he reliable?  Are there obvious signs of bias?  What does Ponyboy’s descriptions of the other Greasers tell about him and them?)
· Complete character web for the Greasers.  (This could be completed in-class or as homework.  This resource is found in the Machoian resource.)
Day 8 (55 minutes)

· Begin with a “popcorn” summary of chapter 1.  (This involves having a student start the summary and switching students after 20 seconds.  Each student has to pick up where the last left off and continue the summary.)
· Review the major characters encountered in chapter 1.  This would be a good time to have students use SMART Ideas, Prezi, etc. to create a character web.  This is something that can be added to throughout the story.  It could also be used to record predictions, cause/effect relationships, etc.  
· Listen to chapter 2 - what doesn’t get heard in class can be finished at home.  (Use the Post-It Note system to have students evaluate the different characters’ reactions to the “drive-in situation.”  What do the Greasers’ actions say about them?  What do the Soc girls’ reactions say about them?  What kind of effect do you think this will have on the Greaser/Soc dynamic?) 
· Complete chapters 1-2 worksheet as homework; access this resource at www.hberger.weebly.com.

Day 9 (55 minutes)

· Begin with a class discussion or Edmodo journal entry about Johnny’s reaction to Dally’s behavior at the drive-in.  (Use this as a way to have students evaluate a character’s behavior/actions/reactions.  Encourage students to predict what they would have done if they were in Dally’s, Johnny’s, or Cherry’s position.)
· Use SmartBoard and document camera to “beam” character web from homework.  Have students share the characters/traits they included and rate/discuss which ones really reveal something about the characters.

· Listen to chapter 3 – again, what doesn’t get heard in class can be finished at home.  (Use the Post-It Note system to have students react to Cherry’s comments to Ponyboy before she leaves with Bob and Randy.  Do you agree with Cherry’s attitude toward snubbing Ponyboy at school?  Why?  What does it say about Cherry that she comes right out and says this to Ponyboy?  What does it say about Ponyboy that he doesn’t argue with her about it?)
· As a TOOC, have students once again nominate a fellow student for DISCUSSION KING/QUEEN, including one concrete reason why he/she is deserving.  (This considers everything – on-line entries, class discussions, questions while reading, etc.)
Day 10 (55 minutes)

· Begin with an Edmodo journal entry in which students explain why they think Cherry said she could fall in love with Dallas Winston.  (If time allows, have students comment on one other student’s comments.)
· Listen to chapter 4.  (Use the Post-It Note system to have students answer the following questions:  1) Do you agree with Johnny’s actions at the park?  Why or why not?  2) Why didn’t Ponyboy and Johnny just turn themselves in?  It was self-defense.  3)  Why does Ponyboy go along with leaving town when he technically didn’t do anything wrong?  What does this say about his friendship with Johnny?  4) Make a prediction about what you think will happen as a result of all this.) 
· Complete chapters 3-4 worksheet as homework; access this resource at www.hberger.weebly.com.   (I also include the Elements of a Narrative Outline/Cause and Effect worksheets for chapter 4 from the Machoian resource.)
Day 11 (55 minutes)

· Give 10 minutes to review information from chapters 1-4.  (This could be done with shoulder partners, table partners, class discussion, etc.)
· Complete quiz over chapters 1-4.  (I have this set up through Quia.com, but it could be handled in a paper/pencil format.  I use the Chapters 1-4 multiple choice and essay questions from the Machoian resource.)
· Spend rest of class period adding to the SMART Ideas/Prezi resource and/or discussing the questions/answers/responses from chapters 1-4 worksheets.  

Day 12 (55 minutes)

· Listen to chapter 5.  (Use the Post-It Note system to have students create a chart identifying the things that happen while Ponyboy and Johnny are in hiding that they do and don’t expect.  For example, students probably will expect that the boys will change their appearance to avoid being caught.  It’s highly unlikely, however, that students will expect Ponyboy and Johnny to discuss a poem.)
Day 13 (55 minutes)

· Begin with an Edmodo journal entry having students comment on what they think the Robert Frost poem means.  (If time allows, have students share their ideas aloud.)
· Listen to chapter 6.  (Use the Post-It Note system to have students record what they learn about Dally in this chapter.  Do his actions mesh with what we’ve seen of his character so far in the story?  Does anything we’re learning change our overall opinion of Dally?  If so, what?) 
· Complete chapters 5-6 worksheet; access this resource at www.hberger.weebly.com. 
Day 14 (55 minutes)

· Begin with an Edmodo journal entry predicting what will happen to the Curtis brothers’ relationship now that they’ve been reunited.
· Use a SmartBoard graphic organizer (or other resource) to highlight some key cause/effect relationships in the book to this point.

· Listen to chapter 7. (Use the Post-It Note system to have students keep track of the different emotions Ponyboy experiences during this chapter.  What are they?  What causes them?  What additional information do we discover about Ponyboy?  Do his reactions match other characters’?  If so, how?  If not, why do you think they’re different?) 
Day 15 (55 minutes)

· Begin with an Edmodo journal entry commenting on what Randy’s conversation with Ponyboy reveals about the Soc angle of the tragedy.  

· Listen to chapter 8. (With this chapter’s Post-It Note, let students choose what they want to record.  A couple of possibilities:  Predictions about the rumble.  Personal observations about what it’s like to deal with personal loss or the prospect of personal loss.)  
· Complete chapters 7-8 worksheet as homework; access this resource at www.hberger.weebly.com.  (I also include the Sequencing/Identifying Characters worksheets for chapter 8 from the Machoian resource.)
Day 16 (55 minutes)

· Give 10 minutes to review information from chapters 5-8.

· Complete Quia quiz over chapters 5-8.  (I use the Chapters 5-8 multiple choice and essay questions from the Machoian resource.)
· Spend rest of class period adding to the SMART Ideas/Prezi resource and/or discussing the questions/answers/responses from chapters 5-8 worksheets.  

Day 17 (55 minutes)

· Begin with an unorthodox Edmodo journal entry like “What song best represents the story?  Why?”
· Listen to chapter 9. (Use the Post-It Note system to have students keep track of the two major events that happen in this chapter – the rumble and Johnny’s death.  What happens?  Does what happens match your predictions?  Which event do you think is the most important?  Why?)
· As a TOOC, have students write what they think will happen now that the Greasers have won the rumble and Johnny has died.  (Guiding questions – What do you think this will do to the gang since Johnny was the pet?  Dally ran away from the hospital, so what do you think he’s likely to do?  How do you think Ponyboy will break the news to the rest of the gang?  How do you think Johnny’s parents will react?)

Day 18 (55 minutes)

· Listen to chapters 10-11.  (Use the Post-It Note system to have students compare their predictions to the actual events that play out in the story.  What matches?  What doesn’t?  Does this change your opinion of what will happen?) 

· Complete chapters 9-11 worksheet; access this resource at www.hberger.weebly.com. 
Day 19 (55 minutes)

· Begin with an Edmodo journal entry exploring elements of Dally’s death, Ponyboy’s sickness, Randy’s visit (especially Ponyboy’s assertion that he killed Bob), etc.

· Listen to chapter 12.  (Use the Post-It Note system to have students evaluate whether the events of the story would really happen in “real life”?  Which ones would?  Which would not?)
· Complete chapter 12 worksheet; access this resource at www.hberger.weebly.com.  (I also include the Plot Development worksheet for chapter 12 from the Machoian resource.)
Day 20  (55 minutes)
· Give 10 minutes to review information from chapters 9-12.

· Complete Quia quiz over chapters 9-12.  (I use the Chapters 9-12 multiple choice and essay questions from the Machoian resource.)
· Review information for comprehensive The Outsiders test by using “Find Someone Who…” with a list of teacher-generated questions.  When students “find someone who” knows the answer to a particular question, that student writes the answer and initials the paper.  (Students cannot initial a single student’s paper more than twice.)  Resource can be found at www.hberger.weebly.com. 
Day 21  (55 minutes)
· Go over the “Find Someone Who…” answers to make sure all answers are complete and correct.  (Use the students’ initials to determine who answers the questions.  Have other students add to answers when necessary.)

· Play Jeopardy review; access resource here.

Day 22  (55 minutes)
· Complete comprehensive Quia test.  (My test is a hybrid made from the Machoian and Bower resources, with some questions of my own thrown in.) 
Day 23-26 (55 minutes each)
· Pass out and go over teen violence in society project requirements; this project is found in the The Outsiders – A Navigational Novel Guide CD resource.  It requires a poster as the product, but I changed that to a PowerPoint; the PowerPoint scoring guide can be accessed at www.hberger.weebly.com.  I also partner them up instead of having them work in groups of four as the project suggests.  (If a teacher doesn’t have access to the CD resource, he/she could substitute the Teen Violence WebQuest listed in the gifted/talented students section; if using this resource, the teacher will need to allot more than four days.)  
Day 27 (55 minutes)
· Present teen violence in society finished products; presentation scoring guide can be accessed at www.hberger.weebly.com. 
(FYI - We watched the movie as a reward in my class.  We simply discussed the similarities and differences between the novel and movie and which version we preferred and why.  Of course, a teacher could choose to use a comparison/contrast essay, reaction paragraph, etc. to assess these areas.)

	Accommodations for Differentiated Instruction

	
	Special Needs Students

	Make sure all individual accommodations (per any IEP) are met and schedule time with each special needs student to make sure comprehension is certain.  (To keep from creating any awkward situations, these meetings can take place before or after school or during a prep period.)  Depending on the student, the teacher could use group or partner work for projects, review activities, etc.; use technology or more traditional means to conduct research; utilize different reading strategies (listen to book-on-CD, read with partner, read silently); etc.  Oral assessment may need to be used to gauge student comprehension. Scoring guides may need to be altered to reflect student’s individual abilities/needs.


	
	Non-native Speakers 


	If at all possible, the teacher should try to get a copy of the book in the student’s native language and translate resources into this language as well.  If this is not possible, schedule one-on-one time with each student to complete journal entries/Post-It notes, worksheets, quizzes, etc.  Oral assessment may need to be used to gauge student comprehension.  If a teacher is able to truly assess the finished products in a student’s native language, students can complete things in their native languages. Scoring guides may need to be altered to reflect student’s individual abilities/needs.


	
	Gifted/Talented Students
	There are many things mentioned in The Outsiders that today’s teens are unfamiliar with (drive-in theaters, Paul Newman, etc.).  Students could research these items, organize them in PowerPoint format, and present to the class.  The basics of the project and the scoring guide for the PowerPoint can be accessed at www.hberger.weebly.com.  (The oral presentation scoring guide from Day 27 can be used to assess the presentation.)  Also, with the teen violence in society project, students can complete a more challenging WebQuest titled “Teen Violence:  Who Are the Everyday Victims?”  It can be accessed here.


	Materials and Resources Required For Unit

	Technology – Hardware (Click boxes of all equipment needed)             


	 FORMCHECKBOX 
 Camera 

X Computer(s) 

 FORMCHECKBOX 
 Digital Camera 

X DVD Player

X Internet Connection 
	 FORMCHECKBOX 
 Laser Disk

X Printer 

X Projection System 

 FORMCHECKBOX 
 Scanner 

X Television 
	 FORMCHECKBOX 
 VCR 

 FORMCHECKBOX 
 Video Camera 

 FORMCHECKBOX 
 Video Conferencing Equip.

 FORMCHECKBOX 
 Other      

	Technology – Software (Click boxes of all software needed.)

	 FORMCHECKBOX 
 Database/Spreadsheet 

 FORMCHECKBOX 
 Desktop Publishing 

 FORMCHECKBOX 
 E-mail Software

 FORMCHECKBOX 
 Encyclopedia on CD-ROM 
	 FORMCHECKBOX 
 Image Processing 

X Internet Web Browser 

 FORMCHECKBOX 
 Multimedia 


	 FORMCHECKBOX 
 Web Page Development 

X Word Processing 

 FORMCHECKBOX 
 Other       


	Printed Materials
	· The Outsiders by S. E. Hinton (I used the Speak edition published by the Penguin Group, New York, 2003)
· A Teaching Guide to The Outsiders by Jeanette Machoian (Discovering Literature Series), Garlic Press, Eugene, OR, 1998 
· The Outsiders by S.E. Hinton – Literature Guide Developed by Kristen Bowers (Secondary Solutions Series), 2005

	Supplies
	· The Outsiders (CD, Listening Library – unabridged – narrated by Jim Fyfe, 2006)
· The Outsiders – A Navigational Novel Guide (CD, Teacher’s Discovery, 2005)
· The Outsiders directed by Francis Ford Coppola (DVD, 1983)
· Post-It notes (I chose the bigger ones [4”x6”; lined] and let students keep them in their books.)
· Sturdy printer paper to create Bio-Cubes

	Internet Resources
	· http://www.readwritethink.org/files/resources/interactives/cube_creator/ (for Bio-Cube activity)

· www.edmodo.com (requires teacher to have created an account)

· www.quia.com (optional and requires teacher subscription - I used this for chapter quizzes and the comprehensive test.)
· www.hberger.weebly.com (access to PowerPoint, scoring guides, worksheets, or any other resources otherwise noted – these were created by me)

· http://www.superteachertools.com/jeopardy/usergames/May201219/game1336418505.php (Jeopardy-style review game - this was created by me)

· http://zunal.com/webquest.php?w=163362 (WebQuest for Gifted/Talented Students activity or alternate teen violence in society activity)

	Other Resources
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